Soundpots Early Years Music Evaluation 2020-2023 Funded by Youth Music

What is Soundpots?
Soundpots is a programme of creative music-making for young children aged 0-5 years.

Through a mixture of adult and child-led activities, our skilled Early Years Music Practitioners nurture
children’s musical skills and understanding of rhythm, pulse, pitch, listening and playing together.
These musical sessions provide many opportunities for interaction, creative play, listening and
focusing attention, awareness of rhythm and rhyme and developing self-confidence — all vital in
supporting communication and language development.

Support and training is also given to Music staff, Early Years Practitioners and parents/carers to
develop their skill set and confidence in sharing songs, rhymes and musical play with their children,
using a range of engaging activities and resources.

City Music Service was delighted to win the Primary/Early Years Music category for Soundpots at the
Music Teacher Awards for Excellence in 2017.

What did we set out to achieve?

o To lead on the development and delivery of Inclusive Early Years Music Making across the
Music Education Hub.

e Toimprove and embed quality and high standard Early Years music delivery for young
children across Staffordshire and Stoke-on-Trent.

e Toincrease the musical confidence of parents/carers with their children to support both
language and emotional development.

e To improve the confidence in and development of communication, language and literacy of
young children (0-5) at risk of language delay through creative musical participation.

e Toincrease the engagement of previously unreached families with children at risk of speech
and language delay, in accessing Early Years music provision by providing consistent high-
quality sessions within community settings.
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How did we do this?
The Project involved Early Years settings and music organisations from Staffordshire, Stoke-on-Trent
and Telford & Wrekin working together to promote and develop music provision and practice.

Over the course of the programme a range of sessions took place for children and families in
Staffordshire and Stoke-on-Trent including:

Delivery in 20 settings
o 4 x Newcastle-under-Lyme
o 6 x Stafford
o 10 x Stoke-on-Trent
Taster sessions in 30 settings across Staffordshire and Stoke-on-Trent
Sessions for families in 16 Library settings across Staffordshire and Stoke-on-Trent
Early Years Music Sessions with Teen Parents in Stoke-on-Trent
53 films for families and settings to access during lockdown on our YouTube Channel

Over the course of the programme a range of CPD sessions for EY practitioners, teachers and music
leaders was delivered including:

9 Early Years Music Network meetings including recorded CPD
1 online Early Years Music Conference June 2021
1 face to face Early Years Music Conference October 2022
A series of mentoring sessions with Early Years Practitioners from 4 settings

o 3 xStaffordshire

o 1 xStoke-on-Trent
Soundpots Symposiums
A series of bespoke training and support packages with 20 settings where Music Leaders
worked alongside Early Years Practitioners during the 10 weeks of delivery
Training and support with 30 settings where Music Leaders worked alongside Early Years
Practitioners during taster sessions
Training and support with Library Practitioners where sessions for families took place
Training for Emerging Music Leaders from the Music Hub and wider West Midlands Music
Partnership
CPD for Music Leaders including attendance at National and Regional Conferences, Early
Years Events and Sharing Sessions

How well did we do?

In terms of project reach:

YOUTH
MUSIC

. co
O
&
<
Fow®

LOTTERY FUNDED

5684 children aged 0-5 years worked with over the course of the programme
2139 children aged 0-5 years worked with as core participants

264 group sessions for participants

604 staff who received training as part of the programme
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https://youtube.com/playlist?list=PLIlzF7cZNVm-mJIeYP5Jara5EpI7RK_wi
https://youtube.com/playlist?list=PLIlzF7cZNVm9Zq38iEcfNfNtf7B9PNp1x

Outcome 1 - Organisational

To increase Stoke-on-Trent City Music Service’s ability to lead on the development and delivery of
Inclusive Early Years Music Making to support the North West Midlands Music Education Hub’s
strategic core roles beyond 2020

(Note: The North West Midlands Music Education Hub is now known as The Music Partnership)

Despite the momentous challenges caused by COVID-19 and the significant pressures on time and
capacity placed on all partners as a result, there has been consistent and continuous engagement by
the partners from beginning to end. New partnerships have also emerged and been created e.g.
Thrive at Five and with Speech and Language Therapists. The reach has extended beyond the Music
Hub to the West Midlands Region.

“I've heard about Soundpots and wondered what you did. | could see they were hitting so many skills,
taking turns and developing vocabulary” (Speech and Language Therapist)

The use of online platforms ensured that Hub Board and Steering Group meetings could continue
and these have been well represented. Soundpots and Early Years Music has featured on agendas
and will continue to do so as we welcomed the inclusion of Early Years music making in the National
Plan for Music Education: The Power of Music to Change Lives. Stoke-on-Trent City Music Service will
be leading on this for The Music Partnership whilst also supporting other Services from the West
Midlands region with Early Years development.

“The Soundpots programme in Stoke has built a very good reputation for providing high quality
professional development opportunities for the Early Years sector as well as offering participatory
activity in areas where there is a real need. We support City Music Service wholeheartedly and are
hugely impressed by the work and impact that the Soundpots programme has achieved to date.”
(Quench Arts)

The programme has identified Emerging Music Leaders. Training, mentoring and shadowing has
taken place. As a result, three new Soundpots Music Leaders are ready to deliver on future projects
for City Music Service. Additional teaching staff across The Music Partnership have also benefitted
from training and will incorporate the learning into their practice within current delivery. Training
sessions were also opened out to music teaching staff from West Midlands Services.

“I learned absolutely loads and it was really beneficial to have the opportunity to immerse myself in
Early Years practice and be surrounded by experts in their field.” (Assistant Head, Wolverhampton
Music Service)

“I'm very much interested in Soundpots ... | would welcome the opportunity to do some
volunteering/team teaching with some of your Soundpots team if possible.” (Music Service teacher,
Entrust Music Service)
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Whilst this period has been challenging due to Covid-19, there has been increased demand for more
long-term Early Years delivery within schools and settings across the area. There has been an
increase in revenue to deliver Early Years music. Ongoing Service Level Agreements for Soundpots
targeted intervention Early Years music making are in place with more settings, two of which are as a
result of this programme following 10 weeks of delivery (one in Staffordshire and one in Stoke-on-
Trent)

“Is there any chance we can pay for this to continue in September as the impact is amazing?”
(Headteacher, Flash Ley Primary)

“Yes, please we would love to go ahead with this.” (Assistant Headteacher, St Peter’s)

The challenge is now how to build on this and maintain the relationships going forward. There is a
consensus and commitment to make this happen especially since the inclusion of Early Years Music
Making in the National Plan for Music Education: The Power of Music to Change Lives. There is
always more that can be done and additional partnerships that can be made.

OFFERS

EARLY YEARS WORKSHOPS AND CPD
“SOUNDPOTS"

Soundpots is a programme of creative music-making for young children
aged 0-5. Through a mix of adult and child-led activities, our skilled EY
Music Practitioners nurture the child's musical skills. These music
sessions provide many opportunities for interaction, creative play,
listening and focussing attention, awareness of rhythm and rhyme and
developing self-confidence—all vital in suppoerting communication and WINNER 2016
language development

Support and training is also given to EY Practitioners to develop their skill set and
confidence in sharing songs, rhymes and musical play with their children, using a
range of engaging activities and resources.

“Soundpots” was delighted to be awarded the Primary/Early Years Music category of
the Music Teacher Awards for Excellence 2016.

HOME ~  PARENTS - SCHOOLS ~  EVENTS CALENDAR  SUPPORTUS ~  RESOURCES ~

The 'Soundpots' project i§8n ambitious programme of
Early Years music delivery andtraining in nurseries

and community venues across the Hub area.

This exciting programme began in 2013 in Stoke-on-Trent and has now begun in Telford & Wrekin

t00. The programme supports the wider development, language and communication skills of 05

‘year olds and increases the skill set and musical confidence of Early Years practitioners , parents
and carers.

Focussed work has been carried out with thousands of children in over S0 flexible settings and
many more have benefitted from training sessions.

In addition 1o training, the ethos of Soundpots sessions has been that an Early Years practitioner
or teacher always attends and supports the session. This has been effective in embedding

practice and sharing knowledge and skills with other members of staff.

Qur new Soundpots Resource baoklet was published In October 2022 and Is svailble here 85 &
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Outcome 2 - Workforce

To improve and embed quality and high standard music delivery for young children through
effective practice in host/partner organisations and share practice across the Early Years networks
in Staffordshire and Stoke-on-Trent.

Training

From staff questionnaires and verbal feedback captured in Music Leader session reports it is evident
that all setting staff report gaining confidence in music-making after being present at Soundpots
sessions. Some go further and report that they put Soundpots type music making sessions in their
planning and use some of the activities in their nurture and phonics groups.

Comments include:

“Our music sessions are more fun now and always different.” (EYP)

“We have learnt how to engage all the children to have a voice.” (EYP, Dolly Mixtures)
“| get the instruments out much more now.” (EYP, St Paul’s)

“We sing anything and everything!” (EYP)

It is vital to celebrate the positive outcomes that have been created by Covid-19. The opportunities
this has given the project have been numerous including the development of online CPD.

The project included a range of in-person and online CPD opportunities for Early Years Practitioners
across the area which aimed to increase levels of knowledge and understanding. By investing in staff
development, it is hoped that there will be an increased confidence to make music within EY practice
thereby increasing its incidence across settings. The feedback and testimonies are powerful and
suggest where CPD has been taken up it has impacted on practice.

The introduction of online CPD opportunities has led to an increase in attendees. Attendees have
communicated that this is a preferred mechanism of meeting and therefore a blended model of
face-to-face and online support was implemented and will continue going forwards. This was a truly
positive outcome of the pandemic as it had always been a challenge to extend the reach of network
meetings prior to the pandemic to the wider Hub area. Attendance has increased by 53% whilst
sessions have taken place online and continue to grow. The use of online training has meant we
have been able to engage colleagues from beyond the Hub area and extend some opportunities
both regionally and nationally.

“The staff were so excited to show what they had been
doing from the conference — they said they couldn’t
remember the whole song, so had made some of it up —
hooray!” (Music Leader)

“The conference was great and | am hoping to use
Soundpots as a model for one of my performance
management targets to help incorporate what you
model and also what | have experienced at the
conference.” (EYP)
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“The programme has been very successful at this school, and most rewarding for me to deliver. After
just week 2, they could see how valuable this intervention was and took the decision to buy
Soundpots in for delivery in September. The supporting staff have been outstanding - really listening
to the children and learning from me. They have mirrored how | have interacted with the children,
and responded positively to pupil's suggestions and valuing their contributions. They have also
reported that they feel much more prepared to incorporate music across the curriculum” (Music
Leader)

Conference 2022 Feedback — see Appendix 1

The mentoring package that was created has been incredibly positive with assessment surveys
showing that those who engaged have increased their confidence in delivering musical activity by
over 95% compared to previously. Music Leaders reported an increase in awareness and knowledge
of new practices and approaches through weekly session reports. (See Appendix 2)

“I’'m going to keep doing a musical instrument activity with him — it’s really good for him and since |
started doing Soundpots, | have been making songs up for him. We do now use more songs.” (Emily,
Mentee, Pear Tree Nursery)

Evaluation data showed that EY practitioners perceived themselves to have increased knowledge
and understanding after attending Soundpots sessions or training opportunities. All sessions
reported increased knowledge and confidence scores according to pre and post session feedback
(See Appendix 4)

“Staff questionnaires indicate that staff have gained confidence in their ability to lead and support
music making; that they will carry on some of the activities, and that they have valued and enjoyed
the sessions.” (Music Leader)

Early Years Practitioner Confidence Levels
in leading and supporting musical activities
20%
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Resources

A huge amount of online resources has been produced as a result of non-face-to-face delivery during
lockdown. These have also been shared with settings as part of training packages. The Soundpots
resource book was completed and shared with conference delegates and settings taking part in this
programme. A digital version of the resource is also available on both Stoke-on-Trent City

Music Service’s and The Music Partnership’s website for
scundP"

local settings to download.
"“"‘M‘m MakeaClrcle

“The resources are amazing and showed how music can be
used in everyday learning” (EYP, Doxey Primary)

“I have shared the link on our Facebook page. | think the
children will love it and be really excited to see a video of
you. Thank you for sharing.” (Manager, Nursery Setting)

Social media has allowed more beneficiaries to access Soundpots, reaching over 50,000 viewers
during lockdown. The videos have been watched by Early Years Practitioners as a point of CPD for
new repertoire and ideas

“I thought we’d bring Soundpots to your homes today!” (Miss L, Pre-school setting)

Whilst is not possible to quantify the change in music making as a result of Soundpots, the uptake of
CPD opportunities by a significant number of Early Years Practitioners and the positive and powerful

testimonies of the impact that training has had on practice would certainly suggest that the outcome
has been met.
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Outcome 3 - Musical
To increase the musical confidence of parents/carers with their children to support both language
and emotional development within the home environment.

Covid-19 meant that direct engagement with parents and carers has been limited. Even when face to
face delivery was possible, settings were reluctant to invite parents/carers into the settings to share
music making with their children. However, settings have provided information to families through
the sharing of photographs and videos. During lockdown settings also shared the online videos that
the team created.

A series of online videos were created during lockdown for families to access at home. This was an
unexpected challenge for the Music Leaders and some described it initially as quite “daunting” but
they rose to the challenge and with training and support created wonderful videos so that
Soundpots could be shared at home.

“Primarily | wanted the videos to be engaging for children, but knew | needed to make them
appealing to parents to encourage participation at home. | also wanted to make them informative
for parents and adults working with young children. | aimed to provide useful ideas for ways to make
music without needing any special equipment.” (Music Leader)
Online session feedback from parents:

“Really enjoyed that in our household today, thank you”

“Vinnie really enjoys watching you over and over”

“Me and my 13-month-old just watched this — she loved it thank you!

Can’t wait to see the others!”

The match funding from the Sylvia Adams Trust enabled Music Leaders to deliver Soundpots
sessions with Teen Parents in Stoke-on-Trent. The sessions used music to empower young parents
and help them bond with their little ones while providing support and guidance.

Soundpots sessions were also delivered in library settings across Staffordshire and Stoke-on-Trent
once face-to-face delivery resumed and offered us the chance to connect directly with families and
learn first-hand how they had been affected by the pandemic.

“One young mum said the session had been very useful to her because she
was worried about her 21-month-old son’s sociability because of Coved.
She is thinking of sending him to Nursery but is anxious about how he will
cope. Seeing him today dancing, taking part, really assured her that he is
able to cope in a social environment, and she thanked me deeply for it”
(Music Leader — Burton Library Session Report)

"Theo loves it when it's Soundpots day. He never stops talking about it
when he gets home. He loves Soundpots. Thank you.” (Parent)

_where we have been able to deliver sessions with parents/carers and their

children.
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Outcome 4 - Personal
To improve the confidence in and development of communication, language and literacy of young
children (0-5) at risk of language delay through creative musical participation.

It became evident that the need for this programme was now even greater due to the pandemic.
Current feedback from settings confirms that the pandemic lockdown has resulted in a significant,
detrimental effect on the children’s overall development and communication skills due to lack of
experiences in this crucial stage of life. Many have lacked early social and nurturing experiences and
are showing signs of trauma.

Within each setting where face to face delivery took place a cohort of children was identified as
most at need of support and tracked throughout the project with EYPs commenting on progress
made (see Appendix 5)

We have worked with many children with extremely low confidence and communication skills, and
although some children have not moved across “categories” on our baseline forms (e.g. from ‘well
below’ to ‘working towards’), they have all shown improvement in one or more of the following:

e Communication and Language
o Listening and Attention
o Understanding
e Personal, Social and Emotional Development
o Self-Regulation
o Managing Self
e Musical Skills
o Vocalising and Singing
o Exploring and Playing
o Moving and Dancing

Sometimes progress can be as small as remaining with the group for most of the session, tapping a
drum or offering/indicating an action to in a moving activity. Sometimes it can be echoing a sound,
or singing the good-bye song on their own.

Although the entirety of children’s progress cannot be all attributed to the work of Soundpots this
along with quotes from EYPs in settings shows what a difference the project has made.

Pupil Listening and Attention Pupil Understanding of
Skills Vocabulary
60%
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— 0% [ |
Well Below  Working Towards On Track Well Below  Working Towards On Track
Before M After W Before = After
% aa& Supported using public funding by % \\“
LOTTERY FUNDED EABTEEACIEI)I;JNCIL ‘i:t B Clty e ”S?'r\'/lg"eY p r1 ‘ r l’ \ E%ggd&v\/mkin = %JESR!H%

Stoke-f:yl;)-ffrem \nSleﬁg FUtureS ’,l‘ l‘\\



60%
50%
40%
30%
20%
10%

0%

60%
40%
20%

0%

YOUTH
MUSIC

“I was really pleased to hear M speak, even if it was the work ‘no’. He made a choice and he’s never
spoken before” (EYP, Summerbank Primary — Session 7)

“Thank you so much for everything you have done. You have had such a positive impact on the
holistic development of so many of our children” (EYP, Etruscan Primary)

“l was surprised today with how the younger ones were watching, waiting and listening to you. They
need that structure, some of them just have never had that experiences of listening and focussing
and it’s brilliant.” (EYP, Noah’s Ark Nursery)

“Lis usually very shy, hides away and won’t join in. He did amazingly, answering questions and even
sang a response on his own. It was really positive for him.” (Miss S, Launch Pad Nursery)

Pupil Self - Regulation Pupil Managing Self
(Showing Confidence)
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The sessions gave staff the opportunity to observe the children in a different situation:

“I'has really shone in Soundpots and has been able to showcase some fantastic musical skills | didn’t
know he had”.

“The progress that Abdullah has made in Soundpots is outstanding. With some encouragement, he
is now able to wait for his turn and regulate his emotions when he is waiting. The echo games have
been fantastic and encouraged him to use more words together”

“Elias has really developed his listening and attention skills. Soundpots has supported him to
develop his confidence and find his lovely singing voice.”

Pupil's Musical Skills Pupil's Musical Skills

Vocalising and Singing Exploring and Playing
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Pupil's Musical Skills
Moving and Dancing
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Some quotes made by EYPs on children’s progress:
“T enjoyed Soundpots and his confidence is growing”
“I'is now more focussed in sessions”

“0’s confidence has grown immensely. He now confidently makes suggestions and expresses his
own thoughts and ideas”

“T loves Soundpots. His speech is developing well. T has improved with the help of the Soundpots
sessions I’'m sure.”

“J has progressed immensely throughout each week of Soundpots. She is now able to sit without
support and is more focused, taking turns and listening.”

“Soundpots is the only time | have seen J engage in an activity that isn’t free play.”
“We hadn’t even heard him speak until he started these sessions.”

“Her vocab has developed so much.”

Outcome 4 has been met although there is still so much to do to improve the confidence and

development of communication, language and literacy of young children in the area especially as a
result of the pandemic. We hope that the legacy of Soundpots will continue in the settings visited
and seek additional funding so that more children can benefit from our work.
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Outcome 5 - Social

Increase the engagement of previously unreached families (those not attending nursery
settings/young parents) with children at risk of speech and language delay, in accessing early years
music provision by providing consistent high-quality sessions within community settings.

See Outcome 3 especially delivery with Teen Parents and in Library Settings
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Key Learning

Main Learning Points from this Programme

Learning Point 1 — Creative Play and Child-Led Activities

Music Leaders have enhanced their skills of allowing the session to flow between adult directed and
child led activities through taking risks and trying out new ways of working and reflecting on this
with each other. This includes changing focus quickly to suit mood, circumstances, dynamics of
group, and embedding movement throughout. This came from a need to adapt to children unused
to socialising and ‘sitting and listening’ and became a feature of the sessions, allowing better
engagement with the children and catering for different types of learners. A session typically now
begins with a ‘Let’s go walking’ type activity before anything else and gets the children thinking,
moving and being part of a group.

Creative play has become more central to sessions. This has been a powerful learning experience for
Music Leaders, leading to some joyful, free and creative music-making where children are able to
take the lead, collaborate and gain confidence to try out sounds, movement and ways of

playing. Music Leaders have developed their skills in choosing material which allows children to
make choices. This might include facilitating musical interactions between small groups of children,
joining in a marching band or having a musical conversation using instruments and sound

makers. All children are being encouraged to be active learners. This might include helping children
to choose musical activities, stimulating interest through shared attention, encouraging children to
learn together, being less directive, and allowing children to develop their own motivations.

Learning Point 2 - Training

In some cases, EYPs who considered themselves ‘musical’ and who were very motivated to improve
their skills did carry on with Soundpots activities outside of sessions. Some commented along the
lines of ‘we sing anything and everything now’ and others reported more confidence in getting out
instruments and sound-makers in the classroom/nursery.

More focused training/support though is still needed for EYPs/setting staff outside of sessions, to
include supporting children’s singing, using instruments in play-based music-making and recognising
and acknowledging young children’s musicality.

% Snaa,c Supported using public funding by vﬁ;‘ - . \\\“ ”"
e inaane - 9% aoflJSICsevce @MNTIUST RREEER 5 ik

Stoke.on.Tren' Inspiring Futures ” N
N



Additional staff training sessions would enable setting staff to explore and discuss music-making
together, and to learn some of the key activities in a supportive environment. Time is always a key
factor and staff numbers and availability has become even limited over the last few years making it
difficult to fit in training activities around session delivery with the children.

Additionally, consistent staff attending sessions each week would make it easier to see development
and progress in staff knowledge/confidence. This is always a challenge in a busy EY setting with
additional demands and pressures on EYPs.

Learning Point 3

Music leaders had to adapt to remote delivery during the pandemic. This was a steep learning curve
and provided unique challenges. Learning how to use technology was a challenge in itself, as well as
experimenting with ways of presenting appropriate activities which usually relied on

interaction. The videos produced were aimed at children at home with parents, and were also used
in settings with key worker pupils. New ways to reach families were discovered via school platforms
and websites. Lots of positive feedback was received from parents/carers and videos now remain as
a training resource.

Network meetings/training also moved online. We learned that people from further afield were
now able to access these, so we were able to expand our audience. For this reason, some CPD

sessions have remained online.

Music Leaders are now more confident and have gained new skills in online delivery and technology.
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Case Study 1 — How to Prepare and Convert Early Years Delivery to a Digital Audience

In 2014 | decided to make the leap from being a classroom teacher to become an Early Years music
leader. | joined the Soundpots team, initially in a shadowing role and witnessed the rapid
progress made by targeted small groups of children and that was it ... | was hooked. Here | was in
my 50’s and had finally found what | wanted to do! Nurturing these children and seeing them
start to flourish, gaining confidence and finding their voice, was incredibly rewarding.

Then along came lockdown — followed by the unexpected challenge of producing 10 sessions for a
digital audience. | don’t mind admitting that initially this was daunting. | pondered how | could
possibly translate my delivery, which relies so much on taking cues/responses from the children and
playing social singing games, into some kind of digital form.

My starting point was to consider my audience. Primarily | wanted the videos to be engaging for
children, but knew | needed to make them appealing to parents to encourage participation at
home. | also wanted to make them informative for parents and adults working with young
children. | aimed to provide useful ideas for ways to make music without needing any special
equipment. Next, | decided to examine my existing repertoire to consider what might work in front
of a camera. Initially | discounted most of it if it involved movement, partners or turn taking. It
didn’t leave me with a great deal — time to start thinking outside the box and get creative.

| have always used teddies in my practice, but during lockdown | found them invaluable. | could use
them to demonstrate what | wanted the children to do so movement was no longer a barrier —
walking, tip-toeing, stamping, taking turns, dancing with a friend, climbing upstairs ... they took on a
life of their own. In the absence of children, | could animate them, talk to them - and they could
respond!

The filming process was a steep learning curve. | had to quickly learn new IT skills, experiment with
angles of filming in order to demonstrate actions and show resources, without being too far away
from the camera. My lack of editing skills meant that the video needed to be done in one take. This
of course meant endless re-takes as there was always something which | felt | could have improved if
| did it just one more time.

It was pretty nerve wracking to begin with and | found myself automatically talking directly to
children, giving encouragement and a “well done” after completing an activity. It made it a more
comfortable experience when | imagined children were watching and participating.

At the start of this process my video plan took the form of a word for word script which | enlarged. |
would spend hours learning and rehearsing this, as | didn’t want it to come across as being scripted
and read aloud. Astime went on, however, my plans became more bullet points and | often found
myself adding extra things as | thought of them during filming. All in all, dlgltal delivery has been
quite a journey. | have found it more difficult and extremely time
consuming, but feel | have learned so much and grown
professionally. | have acquired a range of new IT skills and enjoyed
being creative. There is a great spirit of sharing good practice at the
moment - a welcome product of this lockdown which will be of
great benefit moving forwards.

Di — Soundpots Music Leader
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Case Study 2 — Creativity during Covid-19 Lockdown

Lockdown has encouraged us to think about our practice more creatively. In my case as an early
years musician working on Youth Music-funded Soundpots, where we have each week been
uploading Soundpots sessions (on to the Soundpots Facebook page, Stoke-on-Trent City Music
Service’s Facebook as well as the Music Service’s YouTube channel), delivering to camera, without
a live audience, is an entirely different experience from delivering physically.

What have been the perks? The stand out plus for me has been opportunity to be more creative. |
started thinking about the settings for my films, choosing rooms in my house that fitted the delivery
(e.g. a kitchen for kitchen songs), creating ‘a set’, and creating a different identity for each film so
that they stood out from each other. Delivering close up to a camera was more intimate. How did
instruments or actions stand out against the background (could they be seen? Was | covering my
face when | did such and such? What kind of backdrop did | need to make me stand out?) was
important. The videos also gave me a chance to re-think my repertoire and | brought out some older
material. And | also improvised, taking inspiration from my surroundings and the very limited
musical resources | had with me in lockdown.

Getting the balance between videos that were engaging for our young audience, as well as the
parents, carers and practitioners — not to mention, perhaps, some of our Early Years gurus and
colleagues! — was a challenge. But as a practitioner, | have always found observing sessions is
excellent CPD, so | took solace from this, knowing that even if my sessions were pitched at under-
fives, adult viewers would learn.

The tricky aspect was getting it right on film! These sessions did not go out live. This was a mixed
blessing because it meant if | forgot my lines, | could re-take and re-take and re-take...and re-take
and re-take | did. Scripts stuck to a step ladder were the closest | got to an effective autocue. Some
videos were quick to capture, others downright tricky, but it got easier as the weeks passed. | found
my feet, relaxed a bit. Ultimately, it all came together. But creativity is the same as ‘how long is a
piece of string?’ and once I'd got in my stride, | found myself doing a huge amount of thinking and
planning in the run-up to filming.

The downsides? Very few. Slow internet was the biggest for me. | entered lockdown naively
assuming | would not be working at all in the short term and was in a location not geared up for the
technical/internet challenges. Distribution of the videos on social media had to be discussed for
GDPR and although we sent all our Soundpots nurseries explanations and links (promoting the
videos was an excellent way of re-connecting with settings | had worked with several years ago) to
share with all their families, collecting constructive feedback, other than the ‘comments’ on fb, was
tricky. Overall, though, a fascinating experience that | hope will continue. There is much potential.

Lucy — Soundpots Music Leader
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Case Study 3 — The Impact of Providing Non-Face to Face Soundpots Delivery During Lockdown

Where are all the children hiding?

The impact of providing non-face to face Soundpots delivery during lockdown

March 2020: Covid19 Lockdown

Scenario: Our new Soundpots sessions, planned to start in the summer term, are all on
hold. Schools and settings are closed. No delivery has been started, no relationships made with
staff or children.

April 2020: Youth Music have granted emergency funding

We are able to deliver sessions on line! Along with my colleagues, Lucy and Di, we are able to
provide some digital Soundpots sessions.

April to June 2020: Recording and uploading Soundpots video content

Recording 10 short Early Years music films each (one a week) at home to upload to the Soundpots
Facebook page.

The challenges

Leaving aside the considerable challenges of filming, uploading, finding space at home, getting
resources in shot and more besides, the greatest challenge has been ‘delivering into the void’ as |
perceive it.

| am an observer, a reflective and reactive practitioner. Let the children lead. All my training has
taught me that, and even in small groups of children in schools (where music making is more
structured than flowing seamlessly from sandpit to book corner), | am aware of that shy child, the
one who does not return my gaze or tap the drum or make any sound. Giving children attention and
encouragement by careful watching, listening, tuning in, slowing down, ‘wheeeing’ or rocking a
teddy, singing about their socks, their dolly or their elephant — that’s what | do.

So back to the void, trying to imagine my audience. Who? How old? How many? Are they
vocalising, have they got sound makers? Did they watch last week’s video when | did that
song? Can | extend it? Are the adults (if any) with them joining in?

What'’s been good?

| have had time to consider my repertoire of material carefully. | have been able to try out some
new ideas, mainly with rhyme and puppets. | have used and modelled an array of kitchen
equipment as my ‘band’ instruments — not wanting to presume that anyone watching might have a
lovely collection of world instruments in the corner of their living space.

1w,
° . a"“"ﬁ, Supported using public funding by S | | | | \\‘ "

H = ) . - - . ~ THE

Yout |6 [ amscomici. B8 coplysiCene: entrust [ Sk

Stoke.on.Tren' Inspiring Futures ” N
N



| have gleaned much from watching other people’s on-line sessions, training, zooms and the like, and
have felt part of a community of people doing their absolute best to continue to keep positive, keep
learning, and keep making music in these most difficult times.

| had a lovely comment from one of my schools early on in lockdown. ‘The children saw you on the
screen and couldn’t believe it was you!” Keeping a little bit of normality for key workers’ children
has been good.

Lastly, | have been able to critically evaluate my own practice, not as a musician within a setting but
as an outsider observing my own delivery for the first time. That has been a journey — but | have had
two colleagues who have walked this digital path with me and we have supported each other,
laughed, ranted, sympathised and been critical friends every step of the way.

But...

How | have missed that magic moment when something has shifted and a word has been echoed or
a teddy swung or a plastic shape put into my bag. Or — more magic — when a staff member has told
me ‘we went straight outside and did that song with everyone in the playground’.

Then | know that | am delivering in the real world.

Penny — Soundpots Music Leader
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Case Study 4 — Soundpots Mentoring Programme

COVID-19 brought a whole host of challenges to Soundpots, one of them being how to maintain the
momentum and impact of a project whose very essence was delivering face to face in settings. One
of the solutions was a 10-week Soundpots mentoring programme which we started piloting to Pear
Tree Nursery in Stoke in September.

One of the mentees was Emily, who joined Pear Tree on a placement while studying for a degree in
Early Childhood Studies. Her original intention was to go into primary teaching, but her time at Pear
Tree was making her think otherwise.

Emily had played the flute as a child, and was an active music-maker with her children (including a
little boy she worked with 1:1), but she wanted to broaden her understanding of its scope with this
age-group, learn new repertoire and musical activities, and become more confident.

Mentoring is, of course, not training, but (among other things), guiding practice and application.
‘One of the programme’s aims was to tap into Emily’s creativity and help her learn to spot
opportunities for spontaneous musical experiences throughout her day — in play, for example. The
intention was also to encourage Emily to think ‘outside the box’, to look at instruments objectively
and say: ‘What can we do with this?’,” says mentor and Soundpots Music Leader, Lucy Vines.

Thus, rain makers became objects not just for making a sound, but for rolling; and so many familiar
nursery rhymes tunes could be borrowed and new words added, to make songs bespoke, individual
and appropriate to everyday nursery situations, such as lining up for dinner.

Emily ran a 30-minute session with a group of children using the scrunchy (which she had never used
before), and introduced more music-making in her sessions with her 1:1. ‘I’'m going to keep doing a
musical instrument activity with him —it’s really good for him,” she says, ‘and since | started doing
Soundpots, | have been making songs up for him. We do now use more songs.’ She also had some
basic instruction in the ukulele, to improve her musical confidence and add a new dimension to her
music practice.

The Zoom audio over the 10 weeks wasn’t always marvellous, but Emily’s copious making of notes
and enthusiastic nodding throughout each session was affirming. ‘It’s been really good, thank you,’
she says. The following comment from Emily says much about the times we are living in: ‘I've been
singing the zoom zoom song. | was singing it with a little boy and | said ‘Have you ever been in a
rocket before?’ and he said ‘No, we can’t go in a rocket because of coronavirus.’

Emily, Early Years Practitioner
Pear Tree Nursery, Stoke-on-Trent
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Case Study 5 — Reflection of a Challenging Nursery Setting

This was a challenging setting with staff seemingly reluctant to engage with me. Possible reasons: |
was the first visitor after lockdown, staff did not know what to expect (despite initial meeting with
manager), staff very unconfident and possibly felt overwhelmed and challenged, manager not wholly
on board with the project.

| tried to be as approachable, friendly and unthreatening as | could and did get them on side. My
focus was modelling to staff (by my interactions with the children) how to engage the children,
support them, follow their creative play and have some fun with them. This did not seem part of
their day so this was difficult.

From ML's session reports:

“Staff interaction with the activities and with the children still a challenge. | took care to talk through
various thoughts about singing with young children (slow, keep pitch up, repeat and repeat etc.)

'Yes, we do that'. A way to go here and | need to think carefully about how | proceed in terms of
encouraging and mentoring staff. Not a culture of play and child-led interaction with the children
which is the basis of my practice.”

Interactions with the children (many with complex needs and challenges) were very rewarding and
documented in reports. The problem was encouraging staff to support me in my musical
interactions with the children and to talk through how the children were responding. They seemed
very defensive and seemed to want to leave me to it. | did have some rapport, however, with a
young (male) trainee EYP who showed interest in the activities | did, and joined in with us. | was able
to sit with him and discuss the activities and the children’s responses. He showed interest and
understanding and made his own verbal observations about particular children.

Working with the children was joyful, as always. Some comments from session reports:

“When | say bing he sleeps. (She) shows me how to lie teddy down on the floor. She wakes him with
a shaker. | then have to make him dance on my knee while she plays the ukulele. And repeat many
times, with other child then joining in and the 2 of them taking the story to the drum, playing and
stopping and laughing together. A wonderful example of child-led music-making with support from
adult showing sustained shared thinking and creativity.”

“Just great to observe Oliver playing the silver chimes exactly as | showed him some weeks ago -
making the beater give a little 'bounce’ on the chime and lifting his arm high - then listening to the
long, long sound by his ear until it stopped. And taking it round to others to listen to it still making a
sound. Many, many times over. And then Finley (SEN) doing the same a little later.”

Staff responses on final questionnaires did give an idea that some of the ideas | had shared with
children and staff had been noticed, which | am glad about and which perhaps they were unable to
show at the time:

(Question: What has changed in your practice?)

- more emphasis during songs / singing random activities
- being able to get more children to join in

- also understood more about child-led activities

- children working together
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- learned how the children reacted and learned.

Some training with staff from other settings might have put them at ease more but this was not built
into the plan. Staff were very unconfident and | was expecting a lot to assume they would feel
comfortable supporting musical activities out of their comfort zone and change their practice after
10 weeks and without support from the manager. Their comments on their questionnaires do
indicate some learning and progress which was encouraging.

Penny — Soundpots Music Leader
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Appendix 1 — Soundpots Early Years Music Conference 2022 Feedback from Delegates

What have you gained from today?

What would have made the day better/Ideas
for further training

Some amazing song ideas and actions for us to
do at nursery

The importance of music and what a difference
it can make

New songs and understanding about children’s
development

Going back to basics. Activities to engage all
young people — scrunchy ring etc

Great new ideas, singing in a den, scrunchie.
Seeing music sessions from a child’s point of
view

Reassurance that some aspects of practise
already in line with suggestions and theory
today, especially about regulation. Good mix of
practical ideas and theory. Lots of new songs
To give the child time and let them reflect what
is happening rather than rushing them join in
the activity

Excellent day, lots of good for thought to take
back. Fantastic teachers — 1 hope to be able to
disseminate what | have learnt back at the
setting

Different ways/strategies with scrunchies
What the research says

Song ideas and actions

Enjoyable. Meeting other practitioners

Liked the scrunchie idea/activities

Keynote speech, so great to learn the science
behind what we do

Lots of different musical activities

Sensory sound making focus

Observing music sessions as a leader, music in
higher year groups

Possible progression, from the start of nursery
to the end of reception

Perhaps a 2-day conference

Resource stands. Places/people to buy
resources from maybe

Nothing. |thought the workshops included
everything that was needed

It's been great. Thanks

The training has been amazing thank you. |
don’t know how you could make it better

Can’t think of anything
Teaching video’s for songs ... Excellent day

| personally think the course was excellent and
the tutors were very knowledgeable in
everything

Great day, nothing to improve, it was perfect.
If somebody could come and train the whole
staff team on a Saturday that would be even
better

Nothing, very informative and engaging
Nothing, thank you again

Nothing, again thank you

Have them more often. Could we see videos of
real sessions with children

More of the same. The workshops were great
but | could have stayed longer

[ ua& Supported using public funding by % \\“
YOUTH {% ARTS COUNCIL &5 service () lfl oL [ _._ MTEC
M US l c LOTTERY FUNDED EN G LAND Cityof 0§ QA ™ Tsroxe.onvreny Ins MUSIC PARTNERSHIP
Stoke-on-Tren! piring Futures

>



Ways to include children who don’t like to join Using books during an EY session
in or be in the spotlight

How to support children
Different strategies

Lots of ways to use scrunchies, eggs, lycra. Lots
of new songs

Ways to be more inclusive regarding
behaviours that could be seen as negative

How to be more inclusive
Lots of ideas of activities and songs to try

Lots of ideas for songs, activities and resources
to use with my children. Thank you

The keynote was very informative and reignited
my spark and love for what | do. | enjoyed all
the sessions: Workshop 1 with Lucy gave me
ideas which | can take back to create a more
inclusive session. Also, to go with the negative
in a more positive way. Workshop 2 with
Jacqui was fun and made me get more
involved. It gave me ideas for zen mode.
Workshop 3 with Angela reaffirmed the things
that | do and gave me more confidence.
Workshop 4 with Penny and Di was warm and
gave me ideas on how to be more child led.
Thank you | totally appreciated this conference

Excellent throughout the day, lots of
information and activities to take back. Thank

you

Lots of great ideas to take away. Great to be
able to take recordings to remember!

Fab ideas, fun, fun, fun. Made me smile and
laugh. Thank you

Key note speaker was AMAZING! So
informative and helpful!

Lots of practical ideas to take back to the
classroom

Repertoire and ideas for activities
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Ideas for my own practice and ideas to pass on
to a wider workforce

How to use a scrunchie, how to engage
reluctant learners

The powerful effect of music. I've never played
music when blowing bubbles. All aspects were
extremely beneficial. | loved hearing/learning
new songs

Enjoyed and learned from Jacqui’s key note

Information and ideas on how to engage small
groups and whole class in music sessions

Lots of practical ideas to use in the classroom
and confidence

A feeling of understanding with other staff like
me. I've enjoyed sharing experiences and
resources with others too. I've gained some
confidence to give things a go

More ideas how to engage and keep focus.
Regulation ideas

Lots of songs to take back to the setting. Ideas
for resources to purchase/make.
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Appendix 2 — Mentoring Programme

Soundpots Mentoring Programme

Outline of the Programme:

. Introduction — ‘Getting to know you’/Soundpots/EYFS/Introduction to Soundpots Instrument Box
. Singing and vocalising — the basics

. Singing and vocalising creatively

. Percussion

. Scrunchy and what we can do with it

. Teddies in Soundpots

. Moving to music with scarves; other songs

. Ukulele (or big drum)

. More group work: Lycra, and things we can do with it
10. Final session: Evaluation

O 00 N O UL B WN B

Benefits to the mentee of this programme:

¢ Increased capability in supporting and leading music with early years

¢ Improved skills (repertoire, delivery)

¢ Increased personal and professional confidence in music-making in EYFS

¢ Greater collaboration between the mentee and other EYPs around music-making in the setting
¢ Increased commitment to EY music provision through feeling valued and supported

¢ Increased capacity to deliver positive musical outcomes for children and families

By the end of this mentoring programme, the mentee will have achieved the following learning
outcomes:

Understand how Soundpots meets the EYFS seven areas of learning

Know how Soundpots supports young children with speech and language delay

Be confident using a basic range of instruments (mainly percussion)

Achieved greater confidence in singing creatively to create musical moments for everyone
Be able to structure/lead a 10-minute Soundpots music time

YouiH & aa& Supported using public funding by % \\“
MUSIC | S| ENGLAND |~ S10 ity Cserice ©MTIUST (NS '-"-!*:'mlaa.!ﬂf.;

Stoke-f)yl;)-fTrem Inspiring Futures

>



Appendix 3 — Sample of Quotes from Settings receiving Programme Delivery

Thank you so much for everything you have done at Etruscan. You have had such a positive impact on
the holistic development of so many of our children

The children are always singing after Soundpots - and making up songs.

The baselines indicate that the majority of children have made progress in many areas of learning
even if they did not move on from their initial category of assessment.

Staff questionnaires do indicate that staff have gained confidence in their ability to lead and support
music making; that they will carry on some of the activities, and that they have valued and enjoyed
the sessions.

‘Resources were amazing and showed how music can be used in everyday learning'.

You can just put a tune to anything can't you.

The children started tidying up by themselves today when | said you were coming!

I was surprised today with how the younger ones were watching, waiting and listening to you. They
need that structure, some of them just have never had that experience of listening and focussing and
it's brilliant.

You are calm, and slow - and you look at them all. (in response to my probing about how [ deliver).

This is just what they need for listening. (Mrs R)

Lennox is usually very shy, hides away and won't join in. He did amazingly, answering questions and
even sang a response on his own. It was really positive for him. (Miss S.)

We are going to print off everything you've sent and build up a Soundpots resource. (EYFS lead C.
Lewis)

I noticed a marked improvement in listening this week. EYFS lead
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Paige attended for the first time (very shy). She doesn’t usually get involved, but stood out to me that
she was participating. She did really well and her face was pure delight when the lycra landed on
your head when they all let go! It was lovely to see her enjoying herself (pre-nursery staff)

This has been excellent for all the children to promote listening and attention. It's just what they
need.

If there was one aspect | could pull out, it would be how they listened. This is so important and vital
for everything else they learn, and this is something which has been lacking.

About C (SEN) It was just a joy to see him participate so enthusiastically and actually leading some of
the new children (Staff)

C himself on the way back said "I had fun!"

I was impressed with all of them and how gentle they were being with the instruments and not just
bashing them. (Miss Cowen)

I will definitely be using this with the new children in September. It will really help them to settle in
(Sara Smith EYFS lead)

They are getting so much out of these sessions. Even the ones who don't join in much are really
benefitting. (K. Pugh)

As soon as | get the name stickers out they know it's Soundpots. They get really excited and all want
to be in the first group. They're really enjoying it! (S. Smith)

The whole group did really well today. They have progressed so much from when they started.

It's so useful to be able to observe them in a small group. Some of the children have really surprised

me. (staff)
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Soundpots sessions are very much child-led. At Flash Ley Primary a child turned a djembe around to
use like a trumpet. He then used hand signals to start and stop his group playing the gathering drum
whilst he accompanied them on the "trumpet". A lovely impromptu moment!

It was lovely to see J laughing and really enjoying himself. That's the most we've ever heard him say -
we didn't think he could talk apart from saying "dinosaur", but he was really responding to you.

This is so good for S. She loves music and she can be totally herself in here, without any pressure. It's
so inclusive. (Mrs W)

This is the most Y joins in with anything. It's lovely to see him smiling.

It's already having a huge impact, which is why we want to buy it in for September. We think it will
really help the new children to settle. (EYFS lead)

I often hear | and M singing the songs when we are outside. (staff)

During Soundpots is the only time | have seen J engage in an activity that isn't free play. Even though
he can still be a handful during these sessions, he already knows the songs and can follow
instructions from Diane well. We hadn't even heard him speak until he started these sessions.

Y loves Soundpots. The change in him has been huge - so much more engaged and confident. It's
been lovely to see him play with his peers during the games.

Wow! Samantha (EAL and SEN) has loved this so much that she has been in for the sessions even
though she normally doesn’t attend school on those days. It has been lovely to see her develop in
confidence by doing something she loves - MUSIC! | will never forget her dancing in the ring, allowed
to completely be herself

The programme has been very successful at this school, and most rewarding for me to deliver. After
just week 2, they could see how valuable this intervention was and took the decision to buy
Soundpots in for delivery in September.
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The supporting staff have been outstanding - really listening to the children and learning from me.
They have mirrored how | have interacted with the children, and responded positively to pupil’s
suggestions and valuing their contributions. It's a shame that one of the staff is leaving, but I'm
assured there's a good team waiting to enjoy Soundpots with the new intake. There will also be a
member of the music service who will be shadowing in September.

I'm delighted to hear they are printing off and laminating lots of the resources | have passed onto
them. They are going to keep these next to a box of instruments so that the children can choose
songs to sing.

They have also reported that they feel much more prepared to incorporate music across the
curriculum

Thomas (ASD) NEVER sits with a group. He always takes himself off - so fantastic for him to stay with
us and join in. (Staff)

This is SO useful for my Year 1 intervention group - and | can adapt for other year groups too as | do
cover throughout the school.

Thank you for leaving the sheets each week, these are really helpful. The conference was great and |
am hoping to use Soundpots as a model for one of my performance management targets, to help
incorporate what you model and also what | have experienced at the conference. If one is held next
year | would love to take part again.

Julian (EAL) usually doesn't say anything at all - even all through nursery - but he really had a go and
looked so happy in the group (Staff)

Speech + Lang therapist - "I've heard about Soundpots and wondered what you did. | could see that
they were hitting so many skills, taking turns and developing vocabulary"

From the moment they (the children) came in, it was so calm. | saw a different side to them.

Another absolutely delightful session!

Before we even started, the staff were so excited to show what they had been doing from the
conference - they said they couldn't remember the whole song, so had made some of it up (HOORAY!)
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"We have been doing Soundpots every day, with the morning children as well"
"I really enjoyed the Soundpots Conference day"

"I said to people | met at the Soundpots Conference - these ideas are brilliant, but there's nothing like
having Soundpots in to deliver with your children"

"I am being released for pre-school for 2 hours. | am going into Nursery and Reception to share
Soundpots with the children and staff. | have said it will be brilliant for them"

Our children are definitely more vocal since experiencing Soundpots sessions with you.

‘This has been fantastic. The children have learned so much and they're really excited about getting a
scrunchie so we can carry on with Soundpots.’ (Mrs C)

N was supported by a staff member and | witnessed a lovely musical conversation between them.
They were turn-taking and echoing each other. He was then leading the activity and offering the
ukulele to the staff member - just a lovely moment. (Music leader)

I was really pleased to hear M speak, even if it was the word 'no'. He made a choice and he's never
spoken before’ (EYP, Summerbank)

‘We have been plugging away and sharing your videos on Tapestry and | know pre-school have been
sharing on their Facebook page too. Parents have been accessing these platforms but
understandably not always commenting as, like us, with lockdown, some don’t know if they are
coming or going!’

(Nursery teacher)

‘Me and my 13-month-old just watched this — she loved it thank you! Can’t wait to see the others!’
(Parent)

‘Thanks Penny, | enjoyed that! Miss our Soundpots!’ (Teacher)

‘These sessions are great. Thank you, Lucy. We are sharing them with our families and they love
them.’
(Brookside Pre-School)
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‘Really enjoyed that in our household today, thank you.’ (Parent)

‘Finn absolutely loved this. Thank you so much.’ (Parent)
‘Again, Vinnie really enjoys watching you.’ (Parent)
‘Absolutely fantastic, Lucy. | have shared with all my grandson’s friends. Lovely to see you.’

‘I have shared the link on our Facebook page. | think the children will love it and be really excited to
see a video of you. Thank you for sharing this with us.’
(Manager, Wooden Tops)

‘We loved seeing the videos during lockdown, the children enjoyed Lucy’s sessions so much last year.
We were thrilled to be able to reconnect through these online sessions.’ (Little Dragons)
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Appendix 4 — Questionnaire for Staff

NAME:

SOUNDPOTS

SETTING/SCHOOL:

QUESTIONNAIRE FOR STAFF

Before project, Date:

On a scale of 1to 5, how confident do you feel about leading and supporting musical
activities with your children? Please circle a number.

CONFIDENT @ 1 2 3 4 5 ® NOT CONFIDENT AT ALL

After project, Date:

On a scale of 1 to 5, how confident do you feel now about leading and supporting musical
activities with your children? Please circle a number.

CONFIDENT @ 1 2 3 4 5 ® NOT CONFIDENT AT ALL

B1: Briefly, what musical activities do YOU personally de at the moment with your children?

Al: What 3 things have changed in your practice as a result of the project?
a)

b)

<}

B2: What are you hoping to change/improve about your musical skills/interactions with
your children?
a)

b)

c)

A2: Have you achieved what you were hoping to achieve? Anything in addition?

A3: How have you shared these activities with other children in your setting?

A4: How useful have you found the resources provided and shared within the project and how will you continue to use these?
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Anonymised example of completed questionnaire for staff ...
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SETTING/SCHOOL: ;m

NDPOTS

e

QUESTIONNAIRE FOR STAFF

Before project, Date: 29/04/2021

| On a scale of 1 to 5, how confident do you feel about leading and subporting musical
activities with your children? Please circle a number

@ C 5 (& NOT CONFIDENT AT ALL

CONFIDENT @

o1 Briefly, what musical activities do YOU persanally do at the moment with your children?

\\u\&& USuES

sz What are you hoping to change/improve about your musical skilis/interactions with | #
your children?

2l K\'Lomhd
» Yang.
la Wd o tcmm

A3 How have yi vuu shared these mhnnu with other children in your setting?

Yo . WC do D W SOWE VoW

Aftar project, Date: 15/04/2021

On a scale of 1 10 5, how confident do you feel now about leading and supporting musical |
actmities with your children? Please arcle a number.

CONFIDENT © Ji=z 3 4 5 G NOT CONFIDENT AT ALL

Al:What 3 :h-n§\r~/ave mangeo In your mm-:a 35 3 result of the, the project?
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b uxm
9 m,t\&w \L\ N 'YOE

A2: Have you achieved what you were hoping to a{mm’ Anything in addition?
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Appendix 5 — Child Baseline Form

SOUNDPOTS CHILD BASELINE FORM

+
Child's Name: Date of Birth:
Setting name; Music Leader:
Initial baseline date: Final baseline date:

Please tick the child’s current level within the EYFS. This provides o baseling to show any progression the child

may make during the project.

After the project, please note in end column if a child has made progress within the category indicated.

Mo. | Early Learning Goal well Working | OnTrack | PROGRESS
Below towards RAADE
v
COMMUNICATION AND LANGUAGE
1 Listening and attention
Falfows instructions {eg, moking o circig, tapping knees,
starting ond stopping)
z Understanding
Developing vocabulory eg, colours, positional language,
verbs of movement etc.
PERSOMAL, SOCIAL AND EMOTIONAL DEVELOPMENT
3 Self-regulation
Shows focussed attention/follows instructions/takes turns
4 Managing self
Shows confidence in trying new octivities (gg, be in the
middle in a gome ar make o sound on the drum)
EXPRESSIVE ARTS AMD DESIGHN - MUSICAL
5 Vocalising and singing
Jains in rhymes ond sangs with the group
& Creotes saunds in vocal sound gomes
7 Begins to match pitch (sing short phrases in tuneg)
B Exploring ond Playing
Plays/maoves to a steody beat
9 Explores instruments ond creates musicol sounds
10 Mowving/dancing
Moves expressively to sounds using body/scorf ete.
Responds ta different music/sounds {marching/slesping etc.)
Comments at initial baseline:
Completed by:
Comments at final baseline:
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Anonymised example of child baseline report completed by Early Years Practitioner in Setting

Initial and Final Baseline

SOUNDPOTS CHILD BASELINE FORM . Dates Recorded
[ Child’s Name: Ti Date of Birth: [

| Setting name: | ) o | Music Leader: | /7

nitial baselinedates 2 T . o9 77 Final baseline date: | O% . 3 . 2.2

Fleose tick the child’s current level within the EYFS. This provides o baseline to show any progression the chifd

may make during the project.
After the project, please note in end column if a child has made progress within the category indicated.,
Ne. | Early Learning Goal Well | Working | OnTrack ::%:n/ Blue Ticks — Initial
Below towards | X
_ : e _/ A Baseline Assessment
| COMMUNICATION AND LANGUAGE i b, e ]
|1 Listening and attention | / | ]
Follows instructions (eg. making a circle, tapping knees, Lf_,,,-’ |
starting and stopping) .
[2 | Understanding Black Ticks — Final
Developing vocabulary eg. colours, positional lenguaae, l./'l .
I | verbs of movement et - P Guegs _-_,-""f J .,._/‘: ol Baseline Assessment
[PERSONAL, s_g;mmmmmtwvmm ¥ .
3 Self-regulation
Shows focussed attention,/follows instructions/takes turns " ./""l
4 Managing self ‘
Shows confidence in trying new activities (eg. be “in the |
I milddie” i o gome o make @ sound on the drum) 1 \'/f | | k'/:’ |
?mﬁf“:‘:‘“ﬂ:’m W 1 Ticks to show whether
ocalising an g - L= =R L IS Tan |
Joins in rhymes ond songs with the group ~ S — | ] \/‘f | e progress was made.
l-ﬁ Lreates sounds in vocw) sound games — = This was important
7 . Begins to match pitch (sing short phrases in tune) — | e . ,
8 | Exploring and Playing ] _— | \.//I where children hadn’t
Pioys/movas 0 a steady beot _ _— = moved to the next
9 | Explores instruments and creates musical sounds B | -
10 | Moving/dancing = category but the EYP
Moves expressively to sounds using bodyfcar ete,
Responds to different music/ounds (marching/sleeping etc.) | u/ b could see plrofgiess had
Commants at initial baseline: — /| Fist seit Mﬂ been made

;umﬂ Lk e ‘Eﬁtih&\f‘\
L J

|Cnmpimdw -
| Comments at final baseline: '.L LS Eemoan fanrashe &y See
A S0 OOrs . He wos S Iy
Colnar OATC  COmandyoh 0N Gundh P or b G P 3O Space for EYP to add
oo Yee GrOu-es 2. \nos d sl comments at initial and
ot g il i DL R =S Lo al SMau s

final baseline. These
L Toatimtni e Enki & L L] 1
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levels above were

important to show
progress made.
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